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Abstract: This study was aimed to identify 1) the significant difference on the learning 
strategy attainment by male and female students, 2) the significant difference on the use of 
the strategies in learning writing based on the students’ attitude toward English writing 
“like or dislike”, and 3) the correlation between learning strategy use and three factors: 
gender, interest and writing achievement. To elicit research data, a-70 item questionnaire 
was administered to101 English students of Universitas Islam Malang. Ex-post facto and 
correlation analysis were designs adopted to deal with the problems proposed in this 
research. The statistical analysis indicated that female students did not deploy the 
strategies significantly different from the male counterparts. The second finding revealed 
that the more interested the students in English writing, the more likely they employed the 
learning strategies. The last report showed that there was no correlation between writing 
strategy and two factors: gender and writing achievement. Meanwhile, negative-moderate 
correlation was found between the strategy choice and the students’ liking for English 
writing.     
Keywords: learning strategy, writing, gender, interest, proficiency 
BACKGROUND 
Learning strategies, according to Oxford (1990), refer to “specific actions taken by 
the learner to make learning easier, faster, more enjoyable, more self-directed, more 
effective, and more transferrable to new situations” (p.80).  It is undeniable that in the 
context of EFL learning, deploying learning strategies will benefit learners to overcome 
their difficulties. Anitah, et.al. (2008) argue that the use of strategies could benefit 
language learners as it gives significant impact toward their learning English achievement. 
Among the four skills, writing is considered as one way to express and measure someone’s 
English ability; however, it is regarded as the complicated skill which involves many 
aspects on one’s motivation, cognition, and social side (Raoofi, et. al., 2014).   
Every learner has different aspects in terms of age, intelligence, motivation, 
aptitude, attitude, personality, and cognitive styles; those factors distinguish students’ ways 
of learning, specifically in learning a second or foreign language (Skehan, 1989 cited in 
Anitah, et.al., 2008). Beside the individual aspects, gender is also linked to such 
circumstance. Thus, the selection of ways on learning would greatly affects the students’ 
success in second language learning (Brown, 2007).  
Regarding with the teaching four English skills, writing is seen to be the most 
difficult skill to acquire (Cahyono & Widiati, 2011:69). There are several aims for teaching 
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writing including “writing for reinforcement, training, imitation, communication, fluency, 
and learning” (Raimes, 1987:36 in Cahyono and Widiati, 2011: 70). According to Brown 
(2007), writing needs micro and macro skills. The first skill requires students master the 
ability to understand the language structure and vocabulary to express the meaning. The 
latter relates to language learners’ ability to comprehend the communicative, cohesive and 
rhetorical functions in writing English. 
There are some models of writing concerning about the teaching techniques that 
involve ‘writing as product’, ‘writing as process’, and ‘writing as social activity’ (Miller, 
1998: 341-344 in Cahyono and Widiati, 2011: 72). Writing as product refers to the 
student’s final writing; writing as process consists of some steps of prewriting, drafting, 
revising, and editing (Gebhard, 1996). Meanwhile, writing as social activity relates to as 
“an act of communication between writer and reader within an external context” (Miller, 
1998: 343 in Cahyono and Widiati, 2011: 74). As a foreign language, producing good 
writing is seen as complicated process. Moreover, it is limited to time facility when 
students are not given enough time to practice the writing. Besides, the lack of English 
vocabulary is also influential to fluently produce writing. To cope with such difficulties, 
learners should identify and be aware of some ways to ease them learn writing (Cohen & 
Macaro, 2007). 
There are a lot of studies talking about the use of learning strategies to develop the 
writing skill. In some other sides there have been also studies about the learning strategies 
deployment and the student’s writing proficiency, and often correlates to gender. Oxford 
(1990) and Kaylani (1996) found that female learners deployed more language learning 
strategies and get more success than male learners. Similar finding was also confirmed by 
Aslan (2009). According to this research, female learners not only deployed more learning 
strategies but also got higher achievement than males. Besides, he found that there was 
significant correlation between gender, language learning and English achievement.  In 
Tehran, Kaivanpanah, et. al. (2012) examined the effect of proficiency and gender to the 
students’ communication strategies. It is reported that the language achievement did not 
give influence to the students’ intensive use of learning strategies. Meanwhile, some 
communication strategies such as asking for clarification, comprehension check, etc. were 
implemented differently by the two gender.  
In the following year, Radwan (2014) investigated the effects of second language 
proficiency and gender on the language learning strategies choice in Oman. It was found 
out that the students mostly  deployed the metacognitive strategies and used memory 
strategies least significantly. In terms of proficiency, the skilled students preferred to use 
cognitive, metacognitive, and affective strategies compared to less skilled students. The 
overall strategy use indicated that there was no significant difference between male and 
female students. Male students used more social strategies, followed by memory, cognitive 
and metacognitive strategies respectively than female students.  
Prior to the learning strategy deployment, this current study distinguishes its 
research instrument that is the Posteriori Taxonomy of Strategies of Learning English 
Writing Skill (Mistar, Zuhairi, Parlindungan, 2014) rather than using SILL. The latest 
strategy taxonomies were categorized into twelve strategy classifications of self-
monitoring, language-focusing, planning, metacognitive affective, cognitive compensation, 
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self-evaluating, social process-focusing, authentic practicing, meaning-focusing strategies, 
vocabulary developing, metacognitive commencement, and mental processing strategies. 
In this research, the interest refers to the student’s liking for writing English; like or 
dislike. Interest to writing English influences significantly to the students’ choice of the 
learning strategies (Lan & Oxford, 2003). Some studies reported that the students who like 
to writing English will gain much use of the learning strategies than those who dislike it. 
Based on the review above, the research problems are formulated as follows: 
1. Is there any significance difference between the use of learning strategies in writing 
and gender? 
2. Is there any significance difference between the use of learning strategies in writing 
and students’ interest? 




This research employed ex-post facto and correlation designs. The first was aimed 
to know the difference on the strategy employment by female and male learners. The latter 
was purposed to identify the correlation between the choice of the learning strategy and the 
three factors: gender, interest, and writing achievement. The study involved 101 fourth 
semester students of English Department of Universitas Islam Malang. The fundamental 
consideration of the subject selection was that they have acquired writing course for about 
two years at university, so it can be assumed that they had sufficient experience in writing.  
The students were asked to answer 70 items of questionnaire which was adopted 
from Posteriori Taxonomy of Strategies of Learning English Writing Skill (Mistar, Zuhairi 
dan Parlindungan, 2014). The questionnaire was aimed to gain information on the students 
learning strategy choice, their different gender, and the students’ different interest to 
writing English. 
Utilizing SPSS 20 (Pallant, 2011), the data were analysed using independent t-test 
to know the significance difference on the the learning strategy deployment by two groups 
of gender and different interest to writing English. Besides, correlational statistics was also 
used to find the relationship between the learning strategy use and some aspects such as 
gender, interest, and writing proficiency. Having been analysed, the correlation was 
interpreted large if the r=.50 to 1.0 or r=-.50 to -.1.0, medium if the r=.30 to .49 or r=-.30 




Difference in the Use of Learning Strategies in Writing by Male and Female Students  
The summary for statistical analysis using t-Test is presented in Table 1. It reveals that 
among twelve categories, female deployed six strategies for its higher mean that involve strategy of 
self-monitoring, authentic-practicing, social process-focusing, language-focusing, planning, and 
self-evaluating and male also used the latter six including strategies of meaning-focusing, 
metacognitive commencement, cognitive compensation, mental processing, metacognitive 
affective, and vocabulary developing. Surprisingly, the overall use of strategy classifications did 
not significantly differ between the two gender.  
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Table 1 The Difference in the Use of Strategies of Learning Writing by 
Female Students (N=85) and Male Students (N=16) 
 





Self-Monitoring Strategies  Female 
Male 
3.64  (.47) 
3.46 (.58) 
.18 1.346(p<.181) 


























































Difference on the Use of Learning Strategies of Writing by The Students Who Have 
Different Interest/Liking 
 Table 2 clearly defines the result from t-Test statistical analysis. It shows that the 
students who like to write English used the overall learning strategies in writing differently 
and significantly from the students who dislike the English. Besides, ten strategy categories 
were significant at the level of .05, and the rest two strategies were above the Sig (2 tailed) 
value .117 for planning strategies and .116 for authentic-practicing strategies. This implies 
that the students who like English use the learning strategies effectively and significantly 
different from the students who dislike English.   
Table 2 The Difference in the Use of Strategies of Learning Writing Skill for different Interest: students 
who like (N=54) and students who dislike (N=47) 
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The Use of learning strategies in Writing Correlated with Gender, Interest and 
Writing Achievement. 
 
The statistical result indicated that there is no correlation between the strategy use 
and gender (r=.013). The finding also confirms that the use of learning strategy did not 
correlate to the students’ writing achievement (r=-.055). Meanwhile, a medium negative 
relationship was gained between the students’ interest and the strategy deployment (r=-
.414). To sum up, these findings show that the overall use of strategy of learning writing 
did not significantly correlate with the terms of gender and writing achievement; however, 
the learning strategy use relates to the students’ interest with a negative medium level.  
DISCUSSION 
 As it has been stated previously, there are three research findings regarding with the 
learning strategy categories in writing. The first finding indicates that the overall use of the 
learning strategies did not show significant different from both gender. In relation to the 
students’ preference, it was found that the more interested students the more they apply the 
learning strategies in writing. Then the correlation analysis resulted that there was no 
correlation between the strategy choice and the students gender and their proficiency in 
writing. Meanwhile, the learning strategy deployment only correlates with the learners’ 
interest in negative medium level. 
Regarding with the learning strategy use, female preferred to choose self-
monitoring strategies, planning, language-focusing, self-evaluating, social-processing, and 
authentic-practicing strategies. They had good and arranged planning before producing an 
English text. To gain ideas, they read many articles and collected information on the 
related topic from some sources. Then they made mind-mapping to generate their ideas 
before making an outline.  As soon as it has been outlined, they start writing the rough 
draft and making some revisions on their written product. Besides, they concerned about 
the use of right sentence structures and effective vocabulary to get a good produced text. 
Furthermore, the female students tend to have more communication with others like 
teachers and classmates. In this case they like to ask their friends to correct their product. 
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In opposite, male learners preferred to use the learning strategies of metacognitive 
affective, cognitive compensation, meaning focusing, vocabulary developing, 
metacognitive commencement and mental processing strategies. Here, male students tried 
to feel relax when they are afraid of making mistakes in writing. To understand some new 
English vocabulary, they sometimes translate them into Indonesian. Before writing, they 
jot down some new words and make up some notes. The insignificant difference on the 
learning strategy choice used by the two genders was confirmed by Radwan (2014) and 
Kaivanpanah, et.al. (2012). But, the present result was not supported by Oxford (1990); 
Kaylani (1996); and Aslan (2009) who found that female learners tend to deploy the 
learning strategies than male students.  
In terms of the interest, the students who like English much, gained more use of the 
learning strategies and it was significantly different from the students who dislike to 
writing English. Out of twelve strategy categories, ten strategy categories were significant 
at the level of .05, and the rest two strategies were above the Sig (2 tailed) value .117 for 
planning strategies and .116 for authentic-practicing strategies. This result supports Lan 
and Oxford (2003) who found that the students who like to English tend to deploy more 
learning strategies. Meanwhile, the correlation between the strategy choice and gender and 
writing achievement did not show significant correlation. Indeed, the strategy attainment 
has negative medium correlation with the students’ liking to English. This does not 
confirm with the studies conducted by Aslan (2009) who found the significant correlation 
between the learning strategy and gender and English achievement. 
 
CONCLUSION 
 The current study found that the overall learning strategy attainment was not used 
significantly different by the two genders. It is in contrast with the interest toward English 
where the more the students like to English the more they deploy the strategies in writing. 
Further result indicates that the use of strategies did not correlate with gender and writing 
achievement; however, the negative medium correlation was found between the learning 
strategies and the students’ interest toward writing English. Pedagogically, this research 
results imply the need to implement strategy-based instruction for EFL students, especially 
in learning writing. Recognizing the prominent role of learning strategies and the effective 
strategies applied by successful learners, students are expected to get appropriate solution 
to deal with some writing problems.  
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